E-Me Status Report – Jan 2005

www.E-me.org.uk is now live and will be used to disseminate findings from the Project.

Following a small-scale pilot in February 2004, the project, involving 66 Year 12 students and three groups of Year 10 students, began in September 2004.  Two of these groups were from Wolsingham, an Applied GCSE ICT class and a small inclusion group. The third group was from the Deerness Valley, Fit for Employment project.

In July, the Year 12 PSHE and Student Support programmes were updated to include opportunities for all students to develop an E-Me. 

A project support technician was appointed in late August and, following our experience from the initial Pilot, the decision was made to adopt Mediator 7 Pro as the Multimedia Authoring software for the project. 

The student template was revised, and was based around Key Skills, Employability Skills, Target Setting and Career Plans.

Students began work on their E-Me on the day that they enrolled in September. They were time-tabled for a I hour support seminars every fortnight. The profile of the E-Me was raised with the student through Key Skills lessons, assemblies, promotional displays and 1:1 ‘discussions’.

September seminars allowed students to link their CV into their E-Me. They also identified ‘clips’ from the Video that provided evidence of them Working with Others and Problem Solving. Through Key Skills lessons and corridor conversations students were encouraged to take ownership of their E-Me. 

During the October seminar Students completed an employability skills self assessment from the Durham www.studentfutures.org.uk website. 

A survey of student attitudes towards E-Me, completed in December, suggested that students had a very positive attitude towards E—Me; thought that they had developed valuable skills and valued what they had created. (see Appendix 1). Three months into the project, a large proportion of students had take ownership of their E-Me and were choosing to use their own time to develop and customise them.

Following their January Target Setting interview with their Form Tutor, student scanned and imported their agreed target and began to plan/enter commentary on their progress with previous targets and intended approaches to their new targets.

We are working with a local Primary school to investigate the potential of E-Me for younger children. Early work has been very positive – watch this space.

Integrating a Digital assessment Portfolio into E-Me

As part of the preparations for the Applied GCE course, the school wanted to investigate the feasibility of using digital video evidence to reduce the volume of 'paper based' evidence and to investigate the potential of integrating a digital assessment portfolio into a student’s E-Me. Both the E-Me and the assessment portfolio would rely on multimedia evidence, including Digital Video recordings.

AVCE Business was chosen as the host subject for a case study that would investigate the feasibility of integrating a Digital assessment portfolio into E-Me. The new Applied GCE standards for Business require students to design and deliver a presentation Unit 1, Creating a Marketing Proposal and to engage in role play in Unit 2, Recruitment in the Workplace. 

One criteria (E5) for Unit 3 Marketing, requires students to explain one aspect of their marketing strategy to an informal audience.  

If students designed and delivered a presentation for E5, they would also have an opportunity to evidence C3, independently identify and collect a range of information relevant to the marketing strategy and apply appropriate methods for checking its validity.

In October 2004 we decided that we would require Year 12 Business students to plan and deliver their Unit 3 Marketing Presentation in front of an audience and a Video Camera. Students were expected to take responsibility for the editing and inclusion of the evidence in an assessment section in their E-Me. There were eleven students in the group.

Students, as part of their Skills Development programme, had been introduced to the Multi media authoring package and had begun to develop their E-Me. Students had access to regular seminars, run by the E-Me Project Technician. 

At a planning meeting students were introduced to the activity and told that it would enable them to generate evidence for E5 and C3. They examined the specifications and discussed what had to be done. They were asked to identify the aspect of the marketing strategy that they had chosen to present and were encouraged to produce individual action plans and to take control of all aspects of the presentation including the layout of the room.  Students discussed what constituted a presentation and were introduced to the ‘make a presentation’ component, C3.1b of the Key Skills, Level 3 Communications Standards. They were told that the audience would be using the school presentation assessment sheets to assess their presentational skills. Students were asked, in order to provide evidence for C3, to identify the information that they had collected and the methods that they had used to check its validity.

The planning meeting was recorded and was made available to the students. 

Students planned and developed their presentation using PowerPoint. They delivered it to an audience including the Subject Teacher, the departmental Teaching Assistant and the rest of the class. The Presentations were recorded and made available to the students.

Students were encouraged to identify clips of the video evidence that ‘proved’ that they had satisfied the evidence requirements of the specifications. They were then expected to annotate these clips and link them into their E-Me along with their PowerPoint and evidence of their planning and evaluation.

E5 required students to use presentation skills effectively in explaining one aspect of your marketing strategy to an informal audience. This requirement was broken down into two components, a presentation and an explanation.

To show that they had used ‘presentation skills effectively’, students were expected to satisfy the components C3.1b of the Key Skills Communications. 

3.1b.1
speak clearly and adapt your style of presentation to suit your purpose, subject, audience and situation

3.1b.2
structure what you say to progress logically through each stage of your presentation
3.1b.3
use an image or other material to support or enhance what you are saying.

They were also expected to use a variety of techniques to engage the audience.

To show that they had explained one aspect of their marketing strategy, students were expected to:

· identfied the product/service that they were going to present 

· considered  at least one of the following concepts:

· marketing constraints

· Research customer needs

· Communication with the customer

· Coordinating activities 

· Identify competition

· have designed a Power point that covers the identified aspect of the marketing mix for their product/service

· Keep to one aspect of their marketing mix within the strategy

· Answer questions about their chosen aspect

Having broken down the evidence requirements into components that student needed to evidence, student found it quite easy to identify appropriate evidence.

Initially, for C3, we relied on the student’s interpretation of the assessment criteria. Although staff had worked through the evidence requirements with the students we found that they had not spent sufficient time ‘targeting’ their performance to address everything covered by the evidence requirement. They did not make the most of the evidence potential in their presentation. 

As student began the process of editing/recording their evidence, we found that it was necessary to break down the criteria into five components for (C3), with students being expected to show:

· That they had worked independently

· Collected a range of relevant information

· Evidence of their research 

· That their information sources were acknowledged 

· That they had applied appropriate validation methods

Some of these components were not covered in the initial presentations but are covered in other ways.  However, with better briefing/planning, these could have been incorporated into the presentation, in turn making assessment much easier.

The majority of Business students had already developed significant multimedia skills before they started this activity, and had positive attitudes towards E-Me (see Appendix 1 - student questionnaire analysis completed by all Year 12 students)

Within two weeks of the presentation all students had integrated a Business assessment portfolio into their E-Me. While they had the multimedia skills to customise their E-Me they had not all had the opportunity to develop the Video editing skills that they needed to ‘cut’ the clip out of the digital video that they needed to demonstrate a particular competence. Students relied heavily on technical support during this stage. 

This selection/editing stage did prove to be particularly valuable as it encouraged the students focus on the evidence requirements of the Unit as well as on the evidence and their actual performance.

The video recordings provided a very ‘rich’ source of evidence and enabled the student and assessor to focus on the evidence and engage in valuable dialogue about student performance and achievement. Through the dialogue the students became more involved in assessment for learning, as well as assessment of the learning that had taken place. It encouraged them to give greater value to ‘evidence’ and to think about their learning, experience and work as relevant evidence that had  ’value’. To be able to use the evidence as ‘currency’ they soon recognised the value of the E-Me, complete with integral digital assessment portfolio.

We found that the majority of students were motivated by the creative multimedia process. They were generally very proud of their E-Me and could see the relevance of including subject based evidence as a part of their E-Me.

Students and staff recognised the potential of developing a digital assessment portfolio and agreed that the natural place for this portfolio was the student E-Me that was recording the learning and achievements of the ‘whole’ student. 

Staff also recognised that the activity and supporting processes were consistent with the aims of assessment for learning, as well as providing evidence for assessment of learning. By placing the onus on the student to record their learning, they not only have to think about the evidence that they have or might be able to generate, they must also identify to capture and record it. They are really being encouraged to reflect on their learning and achievements before planning how to move forward. They are taking control of their learning, including their skills and personal development. 

Identification and selection of digital evidence is a very important skill supporting both assessment for as well as assessment of learning. When students work with the Unit specifications as they begin a Unit they should be encouraged to consider using multimedia to evidence their achievement of the components. To help students to make these decisions we need to further investigate the appropriateness of all forms of multimedia evidence. We need to look at audio evidence, still digital images, text, animations and digital video and investigate in what circumstances it would be best/most appropriate to use each form of evidence.

The room layout and the background for the recording of the student presentations did not do justice to the student performance. It soon became evident that recordings need to be planned and that the student, the teacher and support staff all had a part to play in this process.

The process of breaking down the assessment components into individual ‘criteria’ distilled out the Key Skills evidence. This in turn helped to reinforce the value and importance of Key Skills.

Although the school had already addressed the need for memory to store video storage resources, the case study raised a number of additional technical issues including the need for guidance on the layout/backgrounds of recording rooms, the need to adopt and use agreed standards for digital recording formats and the need for pre-recording planning and testing to ensure that quality recordings are produced.

The sound quality of recordings of the planning meeting was disappointing and by only using one camera we were limited in the way in which we were able to follow the discussion; two cameras with external microphones might have helped to produce a more useful recording. Two cameras would have required the student to do more video editing.

We need to raise the profile of video editing as a skill and build into the student support programme for all students if we are to expect them to use video evidence. We need to investigate the opportunities that students have, perhaps outside of subject time, to actually do the editing. 

The  case study did suggest that a digital assessment portfolio could reduce the burden of generating written evidence and has the potential to generate ‘high quality’ evidence. When integrated into the students E-Me it does provide a well structured and very attractive transcript of the students learning and achievement. 

A video rich, digital assessment portfolio does introduce its own set of technical and student support challenges. The evidence from the case study suggests that the process is valued by students and is worthy of further investigation.

Next Steps
· To formally evaluate all aspects of E-Me at the end of the year;

· To disseminate experience through local and national networks and via www.E-Me.org.uk;

· To extend the digital portfolio requirements into all Vocational Areas;

· To integrate a digital assessment portfolio into the E-Me structure and to identify funding that will enable the project to be supported into a second year;

· To build on the work that we have begun with one of our feeder schools to see if  it is feasible for Year 6 pupils to develop E-Me s. Early evidence is very positive;

· To continue discussions  with a local University with a view to pilot E-Me with HE and Community students;

· To support a regional initiative to establish a regional student support and guidance system that will include a Student, Digital Portfolio

Appendix 1  - Student Questionnaire -  E-Me and Me

Please read each of the statements below and then put a tick in the box that best describes your agreement/disagreement with the statement.

	Agree +
	Disagree +
	
	
	Strongly

agree
	agree
	disagree
	Strongly

Disagree

	
	
	
	
	
	
	
	

	65%
	35%
	1
	I am proud of my E-Me
	9%
	56%
	29%
	5%

	
	
	
	
	
	
	
	

	16%
	85%
	2
	I have wasted too much time on my E-me – I could have used the time to do other things
	4%
	13%
	73%
	13%

	
	
	
	
	
	
	
	

	75%
	27%
	3
	By working on my E-Me I have developed useful multimedia skills
	13%
	62%
	22%
	5%

	
	
	
	
	
	
	
	

	58%
	44%
	4
	My E-Me has helped me to record what I have learnt and done during the last 10 weeks
	0%
	58%
	33%
	11%

	
	
	
	
	
	
	
	

	84%
	18%
	5
	I understand why the school wants me to develop an E-Me
	35%
	49%
	15%
	4%

	
	
	
	
	
	
	
	

	80%
	22%
	6
	I have had been given enough support to help me to develop my E-Me
	20%
	60%
	18%
	4%

	
	
	
	
	
	
	
	

	35%
	67%
	7
	The E-Me is too complicated for me to use
	7%
	27%
	47%
	20%

	
	
	
	
	
	
	
	

	29%
	73%
	8
	I have talked to my parents about my E-Me
	0%
	29%
	35%
	38%

	
	
	
	
	
	
	
	

	75%
	27%
	9
	I will continue to develop my E-Me  even if the school stopped ‘nagging’ me.
	5%
	69%
	24%
	4%

	
	
	
	
	
	
	
	

	69%
	33%
	10
	I have enjoyed working on my E-Me
	11%
	58%
	24%
	9%


11.    Please explain how your E-Me has helped you.

12.     How can we improve the E-Me

13.
How else can we help you with your E-Me
By the end of October, 7 weeks into the project, 55% of the students were 
beginning to take ownership of their E-Me. A further 20% of students perceived 
the E-Me as additional work and adopted a ‘why should I bother’ attitude.
