 FORMCHECKBOX 
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Further information and feedback

We continue to welcome feedback on this toolkit and further suggestions for improvement.  

Please send comments to: 

Gareth Griffiths: gareth.griffiths@lsc.gov.uk
Annie Hall: annie.hall@lsc.gov.uk
Many thanks to colleagues from LSC and LAs who again participated in the workshops to establish this revised version of the toolkit and to all colleagues from LAs, the LSC, Government Offices, DCSF, the Improvement and Development Agency for local government (IDeA) and the Local Government Association (LGA) who have made this project happen through their support and helpful comments.
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Context 

	Partnership area:       
	Sub-regional grouping:      

	

	1. Location, unitary/two-tier, urban/rural, employment sectors/unemployment, ethnicity

     

	

	2. Educational landscape: numbers of secondary schools, FE/sixth form colleges, school sixth forms, training providers, third sector provision

     

	

	3. Ofsted surveys, recent Joint Area Review (JAR) outcomes, annual performance assessment (APA) 

     


Key indicators from national indicator set 

	Target No
	National Indicator
	Target
	National  2006
	2006
	National  2007
	2007
	 National     2008
	2008
	National 

2009
	2009
	National Target       2011

	1
	75
	English and Maths by Key Stage (KS)4 
	45.8
	     
	46.7
	     
	47.6
	     
	
	     
	53

	2
	79
	L2 attainment at 19
	71.4
	     
	73.9
	     
	76.7
	     
	
	     
	82

	3
	80
	L3 attainment at 19
	46.6
	     
	48
	     
	49.8
	     
	
	     
	54

	4
	82
	Narrowing the gap L2@19
	46.6
	     
	50.2
	     
	53.2
	     
	
	     
	62

	5
	81
	Narrowing the gap L3@19
	26
	     
	25.4
	     
	25.1
	     
	
	     
	23.4

	6
	91
	Participation of 17- year-olds in education and training
	76.1
	     
	77.5
	     
	76.9
	     
	
	     
	86

	7
	117
	Proportion of 16–18 not in education, employment or training (NEET)
	10.9
	     
	10.3
	     
	10.3
	     
	
	     
	8

	8
	90
	Take-up of Diplomas
	n/a
	     
	n/a
	     
	n/a
	     
	
	     
	Year-on-year increase 


	9
	Not in NIS
	Apprenticeships

(Indicator/s tbc)
	
	     
	
	     
	
	     
	
	     
	


Further information: www.communities.gov.uk/documents/localgovernment/pdf/735125.pdf 
Additional local indicators 

	Target No
	Target
	National  2007
	2007
	National  2008
	2008
	 National     2009
	2009
	Local Target       2011

	1
	     
	     
	     
	     
	     
	     
	     
	     

	2
	     
	     
	     
	     
	     
	     
	     
	     

	3
	     
	     
	     
	     
	     
	     
	     
	     

	4
	     
	     
	     
	     
	     
	     
	     
	     

	5
	     
	     
	     
	     
	     
	     
	     
	     


The 14–19 Entitlement 













1 Does the area have effective 14–19 Partnerships, with productive collaborative arrangements in place?












1 Does the area have effective 14–19 Partnerships, with productive collaborative arrangements in place?


Further information  

14–19 Partnerships and planning

Key document setting out expectations of practice of 14–19 Partnerships, their planning and the support available.

http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00170-2009& 
Delivering 14–19 Reform: Next Steps

Update of the 2005 14–19 Implementation Plan bringing 
14–19 together in one place and setting out next steps 

to 2015.
http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00805-2008& 
The Children’s Plan: Building Brighter Futures

The Children's Plan sets out all DCSF strategic objectives for young people from birth to age 19. 
http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=CM+7280& 
14–19 Strategy Health Check
Partner checklist from IDeA to support 14–19 Partnerships in evaluating progress at a strategic level.

www.idea.gov.uk/idk/core/page.do?pageId=8694652 
Delivering the 2013 Diploma Entitlement

Guidance for LAs and providers. 

http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00708-2009 
1 Does the area have effective 14–19 Partnerships, with productive collaborative arrangements in place?


           Partnership membership 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The strategic partnership includes all lead local stakeholders at a senior level: the LA, the LSC (until 2010), Connexions/IAG providers, schools, colleges, training providers, employers/employer groups, HE and the third sector. Partnership makes effective links regionally – SSCs, Regional Development Agency (RDA), National Apprenticeship Service (NAS), Young People’s Learning Agency (YPLA) – and with the SRG. All partners are committed and attend regularly.
	Any one partner not committed to the partnership. Regional links are not consistent.
	Attendance at partnership meetings by senior lead local stakeholders is not consistent. Partnership does not make links with key regional partners.

	Any of the lead local stakeholders is not involved at the appropriate level. Attendance of many partners is infrequent.


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 3.1, 14–19 Partnerships and planning, Delivering the 2013 Diploma Entitlement 

1 Does the area have effective 14–19 Partnerships, with productive collaborative arrangements in place?


           Vision and leadership 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The 14–19 Partnership provides strong strategic leadership and a clear local vision with achievable aims, objectives and actions. This is formally agreed and shared across the area. Leadership supports and challenges partners, ensuring their commitment to high-quality collaborative delivery of the 14–19 Entitlement, improving outcomes through effective joint working and raising aspirations for all.
	Good leadership is provided for the Partnership and a vision for 14–19 is shared. Insufficient evidence to suggest that the shared vision determines all partners’ planning and activity.

	Leadership has enabled some stakeholder buy-in but vision is not shared across the whole area.
	Leadership has not resulted in stakeholder buy-in or support. Little evidence of a clear 14–19 vision for delivery of the 14–19 Entitlement.




Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: Ofsted Common Inspection Framework, 14–19 Partnerships and planning, 14–19 Strategy Health Check

1 Does the area have effective 14–19 Partnerships, with productive collaborative arrangements in place?


           Strategy and planning
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The Partnership has assessed its level of readiness for delivering the 14–19 Entitlement and RPA requirements. The 14–19 plan is coherent and consistent with other relevant plans, drawing on a robust analysis of needs. It builds on how the curriculum looks now, PSA targets including L2, L3, and NEET and identifies priorities for improvement by providing details which will inform commissioning plans, consortium developments and use of resources both in the short term and up to 2013.
	The 14–19 plan is understood and supported by providers and explains a coherent strategy for improvement now. It has been effectively mapped to other plans and provides support for current activity including meeting PSA targets but could do more to provide clarity on 2013/15 ambitions.
	The 14–19 plan is in place and has been shared. However, there is insufficient clarity on the roadmap to 2013. General support from most providers. Links with other plans are made but are not necessarily consistent. Planning is not sufficiently based on a robust analysis of needs.
	No 14–19 plan or plan not agreed or owned by stakeholders. Few clear links with other policies – NEET, IAG, Integrated Youth Support Services  (IYSS) etc. Plan contributes little towards inclusion or improving engagement.


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: National Commissioning Framework, LAA targets, 14–19 prospectus, 14–19 Partnerships and planning 
1 Does the area have effective 14–19 Partnerships, with productive collaborative arrangements in place?


           Collaborative delivery 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Collaborative delivery arrangements are in place throughout the area, working to deliver the 14–19 Entitlement. This is supported by effective sub-regional working. There is a strong record of successful joint and consortium working across the area leading to improved outcomes for young people. This includes working with Academies and specialist providers. 


	Providers beginning to work collaboratively but a limited history of successful working together leading to improved outcomes for young people. Clear plan in place to engage all providers across the area.

	Some collaborative working between providers and some discussion and planning has taken place to engage more providers. Limited history of successful collaboration.
	Little evidence of collaboration between providers in practice to deliver the full 14–19 agenda and no clear plan to bring in all providers.




Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 4.3, 6.3, 7.5, Diploma Gateway, Qualifications and Curriculum Authority (QCA) Guidance, The 14–19 Prospectus: 10 Case Studies of Emerging Practice
1 Does the area have effective 14–19 Partnerships, with productive collaborative arrangements in place?


           Partnership protocols and management 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The Partnership is using agreed mechanisms to ensure that effective collaborative delivery takes place. These include policies and protocols signed by all for commissioning, quality assurance, safeguarding, transport, data-sharing, funding, timetabling, equality and diversity, access, health and safety and evaluation. There is a programme of continuous development and revision of protocols in place. 


	Effective agreements are in place covering these issues. Plans are in place to address gaps; however, there is little development of current protocols.
	Agreements cover many of these issues but with limited impact and no clear plans to address gaps.
	Few effective agreements or monitoring framework for collaborative delivery. 


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: Every Child Matters

2 Is there high-quality impartial IAG to support young people in their choices and is the Partnership making good progress with the 14–19 prospectus and CAP?











2 Is there high-quality impartial IAG to support young people in their choices and is the Partnership making good progress with the 14–19 prospectus and CAP?

Further information  

Quality Standards for Young People’s IAG

Standards to help secure high quality IAG provision. Accompanying user guide and case studies.  

www.dcsf.gov.uk/everychildmatters/resources-and-practice/IG00253/ 
Developing the IAG Workforce

Supports development of a collaborative approach to Careers Education and Guidance (CEG)/IAG with advice to partners on workforce. 

http://iagworkforce.co.uk/site/iag/home 
Gender Equality: Challenging Stereotypes 

Draft ‘nuts and bolts’ guide.
www.dcsf.gov.uk/14-19/documents/gender_equality_challenging_stereotypes_draft.pdf 

14–19 prospectus and CAP 

Sets out ambitions for further development of Prospectus. Online forum and self-assessment tool. 

www.14-19prospectusforum.com/home
14–19 Choices 

Online guide for those supporting young people.  

www.cegnet.co.uk/14%2D19choices/ 
Audit against Quality Standards

Offer of free audit for Diploma consortia against quality standards with assistance for implementation plan.
www.igengroup.co.uk/IAG_Consultancy/ 
2 Is there high-quality impartial IAG to support young people in their choices and is the area making good progress with the 14–19 prospectus and CAP?

           IAG strategy   
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The Partnership has a clear vision for IAG services and is overseeing effective delivery of that vision. The Partnership has evaluated and assessed the effectiveness of the current IAG offer and met the national Quality Standards. Planning to inform effective joined-up commissioning of services is in place and is directed to establishing the likely future needs for IAG. Monitoring is in place to ensure IAG is impartial and promotes equalities.


	An audit of IAG provision against the national Quality Standards has been carried out across the Partnership. It shows that current practice closely matches the Quality Standards. A robust action plan is being implemented to address areas identified for development. 


	Partners have clear evidence that the Quality Standards are mostly being delivered, but there are significant areas where practice falls short of what is required. Plans are in place and being implemented to bring about improvement.
	An audit of IAG against the Quality Standards shows there are substantial areas in which the Standards are not met. These may include lack of clarity about roles and responsibilities or lack of impartiality in provision. Plans have been drawn up to address these but have not yet been implemented.  




Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.3, Quality Standards for Young People’s IAG, IYSS
2 Is there high-quality impartial IAG to support young people in their choices and is the area making good progress with the 14–19 prospectus and CAP?

           Equality and diversity  
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The delivery of IAG caters for all abilities with a clear focus on marginalised and disadvantaged groups and those with disabilities. IAG actively promotes equality of opportunity, celebrates diversity and challenges stereotypes, supporting those least likely to continue in learning. A well-established area-wide approach to IAG includes parents and carers and contributes effectively to offering equality of access for young people to the full range of learning opportunities.
	There are well-developed joint approaches to promoting equality and diversity and challenging stereotypes, which are shared and understood across the area, but further action is required to ensure that they are consistently implemented. There are some effective approaches to tailor the IAG young people receive to their specific needs and circumstances. 

	There are good approaches which attempt to ensure equal access to high quality IAG but these are applied inconsistently. There are some examples of IAG promoting equality of opportunity, celebrating diversity or challenging stereotypes, but an area-wide approach requires further development.


	There are some measures in place to ensure that IAG is tailored to meet the needs of each individual. IAG does little though to systematically promote equality of opportunity, celebrate diversity or challenge stereotypes. There is no accepted area-wide approach to address issues of equality and diversity in the provision of IAG. 


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: Quality Standards for Young People’s IAG, Gender Equality: Challenging Stereotypes

2 Is there high-quality impartial IAG to support young people in their choices and is the area making good progress with the 14–19 prospectus and CAP?

           Labour market information (LMI)
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Young people are made aware of local, regional and national skills shortages and labour market opportunities, and the learning pathways which offer access to them. LMI is current, coherent, agreed between partners and is used to challenge and raise aspirations where appropriate. Effective guidance is offered to those whose preferences are not supported        by LMI. 


	Good quality, coherent LMI and information about learning pathways are available but its use is inconsistent or insufficiently challenging. 

	LMI is of poor quality, conflicts and has patchy coverage, and use is inconsistent and insufficiently challenging.
	Labour market information is rarely used to inform young people and there are ineffective actions in place to challenge aspirations. Young people are unable to access clear information about learning pathways.



Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 2.4, Quality Standards for Young People’s IAG, 14–19 Partnerships and planning 

2 Is there high-quality impartial IAG to support young people in their choices and is the area making good progress with the 14–19 prospectus and CAP?


           14–19 prospectus development and usage and CAP implementation 
	Grade

	
Green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The Partnership has assessed its prospectus against the improvement tool and has a comprehensive and up-to-date prospectus linking to neighbouring areas, which is at least at Level 1 with agreed plans to move to Level 2 and to develop supporting tools, including full CAP delivery, in 2011. The prospectus is the first source of information about learning opportunities and is used effectively by young people, parents/carers and guidance professionals as well as for planning.
	The 14–19 prospectus is well established but does not meet all of Level 1 in the improvement tool nor link to supporting tools (CAP, Individual Learning Plan, Apprenticeships, Learner Support) or to surrounding areas. The prospectus is used mainly by guidance professionals in schools and colleges. Information is mainly targeted at mainstream learners. Pilot of the CAP in progress but not yet in position to agree full roll-out to     year 11. 
	The 14–19 prospectus covers few areas of the improvement tool at Level 1 and indicates significant gaps in provision, especially at 14–16. Usage is not widespread and is not well linked to IAG. Little or no coverage for learners with more specialised needs. CAP plans are limited, with plans only for piloting.
	The prospectus does not give a complete account of what is available for 14–19-year-olds in the area with major gaps in provision and out-of-date information pre- and post-16. The prospectus is little used by young people and is not an integral part of careers education and guidance, or other youth support. The improvement tool is not used.

No plan for CAP delivery.




Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: Quality Standards for Young People’s IAG, Prospectus online forum

2 Is there high-quality impartial IAG to support young people in their choices and is the area making good progress with the 14–19 prospectus and CAP?


           Roles and responsibilities 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Roles and responsibilities for providing IAG to meet the Quality Standards have been clearly identified within the Partnership and are well understood. They include monitoring and reporting procedures, particularly to ensure impartiality in all providers. Parents and carers play a full role in the provision of IAG and are effectively supported to do so. IAG structures respond to learners’ needs and the learner’s voice is prominent.


	Roles and responsibilities for delivery, monitoring and improvement of IAG have been identified within the Partnership but are not yet fully implemented. 

Some parental/carer engagement with IAG. 


	Roles and responsibilities for delivery, monitoring and improvement of IAG are planned but have not been fully identified within the partnership. Little parental/carer engagement with IAG.
	Lack of clarity of IAG roles within the local authority and Partnership.  

Parental/carer engagement is rare.


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: Quality Standards for Young People’s IAG

3 Are there effective links with employers to involve them in sufficient high-quality delivery? 











3 Are there effective links with employers to involve them in sufficient high-quality delivery? 


Further information
The Work-Related Learning Guide (2nd edition)

DCSF comprehensive introduction to the whole area of work-related learning.

www.dcsf.gov.uk/14-19/documents/work%2Drelatedlearningguide%5F2.pdf
Building on the Best

Final report of the 2007 14–19 work-related learning review and implementation plan. 
www.dcsf.gov.uk/14-19/documents/14-19workrelatedlearning_web.pdf 
Work-related learning resources 

QCA information and guidance including non-statutory framework.

www.qcda.gov.uk/3965.aspx 
Employability and work experience 
Short summary guide by the CBI to enhancing work experience. 

www.cbi.org.uk/pdf/timewellspentbrief.pdf 
Employer Engagement: A Guide for Diploma Consortia 
Guidance for consortia and partnerships on strategy and delivery of employer engagement for the Diploma.

www.dcsf.gov.uk/14-19/documents/employer_engagement.pdf 
3 Are there effective links with employers to involve them in sufficient high-quality delivery? 


           Strategic working and structures 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
Red
 FORMCHECKBOX 


	Employers are appropriately involved with 14–19 Partnerships, including representation on the Partnership as well as institutional governance. This involvement has influenced outcomes, e.g. employer engagement in the 14–19 plan, implementation of the work-related learning strategy, Apprenticeship and Diploma development and delivery.

	Employers are involved strategically but there is no agreed action plan at Partnership level, although there is some evidence of impact.
	Limited range of employers are working with the Partnership, with few strategic or Partnership-wide actions as a result. Work-related opportunities for young people have a limited range and access to them is inconsistent.
	Employers are rarely working with 14–19 Partnerships and few are involved in institutional governance. Work-related opportunities for young people are inadequate.



Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.1, The Work-Related Learning Guide, 14–19 Partnerships and planning

3 Are there effective links with employers to involve them in sufficient high-quality delivery? 


           Planned engagement  
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Strategic plans/actions are in place to extend the range of employer engagements required to support the implementation of national entitlements across the area and to implement the work-related learning strategy. 


	Plans and actions are in place but without any clear cross-reference to mapping of delivery.

	Inconsistent engagement. Employers not fully engaged in all aspects of 14–19 provision
	An ad hoc approach by employers to implementation of the 14–19 reforms.


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.3, QCA guidance, The Work-Related Learning Guide

3 Are there effective links with employers to involve them in sufficient high-quality delivery? 


           Roles and responsibilities
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The 14–19 Partnership has developed an agreed approach for working with employers. Roles and responsibilities have been clearly defined and are effectively implemented. Account is taken of:

· cross-boundary linkages;

· skills boards;

· brokerage;

· size and types of employers; 
· the third sector and Business in the Community (BitC).


	Plans are not fully implemented but partners are actively working with employers and employer organisations to raise awareness of 14–19 reforms and extend their involvement. Roles and responsibilities are being planned and defined.
	Unco-ordinated and duplicated approaches to employers uninformed by a coherent strategy. Roles and responsibilities not articulated or clearly defined.
	There is little evidence of employer engagement and little attempt to share and understand roles and responsibilities with employers. 


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.5, The Work-Related Learning Guide  
3 Are there effective links with employers to involve them in sufficient high-quality delivery? 


           Meeting demand  
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Employer capacity/engagement with 14–19 developments and experience of work meet demand. This should include:

· Apprenticeships/Young Apprenticeships (YAs);
· KS4 engagement;
· FLT;
· jobs with training;
· Diplomas;
· work-related learning statutory requirements;
· good practice to combat stereotyping.
	Evidence of some successful practice across a broad range of activities, with clear plans in place to extend and improve coverage. 
	Employer involvement is confined to immediate needs with no consideration to longer-term planning, or using employers in more innovative ways and/or outside their traditional boundaries. 
	Limited engagement with the specific named programmes.


Explain your assessment Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: Diploma Gateway, The Work-Related Learning Guide
3 Are there effective links with employers to involve them in sufficient high-quality delivery? 


           Involvement in delivery 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Employers are actively engaged in providing a wide range of opportunities linked to 14–19 developments, including:

· short-term and extended placements;

· tasters, visits and mentoring;

· support for programme planning;

· developing learning resources and evaluation;

· presentations/mock interviews;
· provision of learning resources;  

· direct support for IAG.
	There is evidence of a broad range of employers providing a varied menu of opportunities, with plans in place to extend and improve involvement in delivery.  
	Employer involvement is limited to traditional areas with little thought to some of the broader support areas such as mentoring. There are no plans in place to address further involvement.
	There is a limited range of opportunities across a narrow range of employers, which may only include work placements.


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: Diploma Gateway, The Work-Related Learning Guide 
4 Is there a sufficiently broad range of high-quality provision, including vocational, practical and applied options? 











.

4 Is there a sufficiently broad range of high-quality provision, including vocational, practical and applied options? 


Further information
14–19 Learning 

QCA website and 14–19 hub contains information, guidance and case studies on all aspects of the 14–19 curriculum. 
www.qcda.gov.uk/20891.aspx 
Promoting achievement, valuing success: a strategy for 14–19 qualifications 
2008 Green Paper explaining proposals to simplify the qualifications system for 14–19-year-olds.

http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=CM%207354& 
· Apprenticeships 

www.apprenticeships.org.uk/
· Diplomas 

http://yp.direct.gov.uk/diplomas/
· Foundation Learning Tier

www.qcda.gov.uk/8153.aspx 
· Functional skills

www.excellencegateway.org.uk/page.aspx?o=functionalskills 
· Practical and applied learning programmes 14–16

www.dcsf.gov.uk/14-19/index.cfm?sid=3&pid=342&ctype=None&ptype=Contents 
4 Is there a sufficiently broad range of high-quality provision, including vocational, practical and applied options? 


           Qualification vision and strategy 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The Partnership has a shared vision for the delivery of the 14–19 Entitlement and has modelled curriculum requirements up to 2013. The Partnership has outlined progression routes through to HE and employment for all planned pathways. There is capacity within the Partnership to meet the needs of the area. Consideration of access and transport requirements has been made, looking to minimise transportation of young people wherever possible. 
	The Partnership has mechanisms in place to plan jointly for a future curriculum entitlement, including Apprenticeships, Diplomas, the Foundation Learning Tier and general qualifications, and has considered the mix of types and levels of provision. Progression routes, access and transport requirements are not yet fully described. 
	Planning is in progress, and takes into account some access and transport requirements but does not have full buy-in of partners, nor are future plans well articulated.  
Some work in place to develop progression routes to HE and skilled employment.
	Planning is partial and not shared. Planning does not yet lead to the 2013 Entitlement. Little consideration has so far been given to how young people will be supported to access the entitlement (including through transport provision where necessary).




Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.3, 14–19 Partnerships and planning, Diploma Entitlement guidance
4 Is there a sufficiently broad range of high-quality provision, including vocational, practical and applied options? 


           Curriculum audit and planning  
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	A full curriculum audit/mapping exercise has been completed which assesses current provision in an area as well as learner and skills needs. The audit informs future planning. The analysis is inclusive, reflects demand from young people and incorporates MI from the 14–19 prospectus, quality through the FfE, inspection grades and value-added (VA), data dashboards, the progression measure and regional skills priorities.
	A curriculum audit has been undertaken and is shared but does not inform planning. The audit includes quality of provision from inspection grades and VA measures but does not fully describe provision for vulnerable groups such as LLDD, looked-after children, young parents or refer to regional priorities.   
	A curriculum audit has been undertaken but has not been shared with providers. There is little focus on quality of provision. 
	The Partnership has not completed a full, area-wide curriculum audit. 




Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.3, 14–19 prospectus, 14–19 Partnerships and planning, Diploma Gateway 

 4 Is there a sufficiently broad range of high-quality provision, including vocational, practical and applied options? 


           Configuration and capacity of provision
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Structures and systems – including workforce and facilities – are in place to identify and respond flexibly to the curriculum needs of all learners. Collaboration is embedded in the 14–19 Partnership with aligned timetabling or similar arrangements.


	Structures and systems require some development to present a full learner entitlement in all areas. Collaborative Partnerships are beginning to work. Some aligned timetabling is in place within the Partnership. 

	Structures and systems are good in places but not across the whole Partnership. Collaboration involves mainly school sixth forms.


	Structures and systems are generally inadequate and do not take account of the needs of all learners. Competition mainly outweighs collaboration. Institutions are running programmes which have low completion rates and poor progression routes.



Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.4, 6.3, 7.5, 14–19 Partnerships and planning, 14–19 Entitlement, LA regeneration strategy

4 Is there a sufficiently broad range of high-quality provision, including vocational, practical and applied options? 


           Quality of provision 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	There is a robust 14–19 quality framework in place which is regularly monitored and updated. Courses offered to all young people are of high quality both through inspection grades and VA measures. Data on achievement, success rates and value-added is used by the Partnership to shape commissioning, intervention, support and future planning. Providers are happy with the provision their young people receive from different institutions.
	Courses are mostly of high quality and show satisfactory value-added.

Data collection, monitoring and support are good at partnership level but are not consistently bringing improvements to all providers. 


	Course quality is variable with some good and outstanding provision but mostly satisfactory. There is little focus and action on improvement at partnership level.
	Courses offered to all young people are not consistently of high quality and there is  some unsatisfactory provision. Partnership support for institutional quality improvement is rare and incoherent.




Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: Inspection reports/surveys, Framework for Excellence, Common Inspection Framework, Diploma Gateway

4 Is there a sufficiently broad range of high-quality provision, including vocational, practical and applied options? 


           Practical, applied and work-based learning opportunities 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	All young people can access a high-quality broad and relevant range of opportunities including practical, applied and work-based learning with Apprenticeships, YAs and Diplomas. There are clear and relevant progression routes for all young people within 14–19, and beyond.

	Practical and applied learning are widespread but not yet an entitlement. Good range of Apprenticeships, YAs and Diplomas. Progression routes in place for most pathways. 
	Practical and applied learning are not universally available across an area and/or are not available to all abilities. There is a limited offer of Apprenticeships, YAs and Diplomas. There are gaps in progression routes for significant numbers of young people.  
	There is a narrow range of relevant opportunities for practical and applied options for learners. There are few or no Apprenticeship opportunities, few YAs and little Diploma provision. There is little work in promoting progression routes for practical and applied learning.



Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: Diploma Gateway, Apprenticeships, Young Apprenticeship delivery

5 Does the Partnership have an effective strategy for the engagement of all young people in education and training in preparation for raising the participation age? 












5 Does the Partnership have an effective strategy for the engagement of all young people in education and training in preparation for raising the participation age?


Further information
Raising Participation Age 

DCSF RPA Implementation Plan for LAs/Partnerships

http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-01134-2009
NEET Strategy 16-24 
DCSF strategy ‘Investing in Potential’ to increase proportion of 16-24 year olds in education, employment and training 

http://www.dcsf.gov.uk/14-19/documents/8537-DCSF-Investing%20in%20Potential-WEB.pdf
Moving Up  

Resources for young people/parents explaining RPA   

http://www.dcsf.gov.uk/14-19/index.cfm?go=site.home&sid=57&pid=547&lid=688&ctype=None&ptype=Contents
September Guarantee

DCSF homepage with 2010 Guarantee guidance 

http://www.dcsf.gov.uk/14-19/index.cfm?go=site.home&sid=54&pid=347&ctype=TEXT&ptype=Single
January Guarantee

January Guarantee guidance 

http://www.dcsf.gov.uk/14-19/index.cfm?go=site.home&sid=54&pid=347&ctype=TEXT&ptype=Single
5 Does the Partnership have an effective strategy for the engagement of all young people in education and training in preparation for raising the participation age? 


           RPA strategy and planning 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The Partnership has planned and has a strategy for delivering RPA which is an integral part of the 14-19 plan and CYPP. The strategy ensures appropriate high quality provision and a complete range of progression pathways for all young people from entry/level 1 to level 3 and beyond. The strategy supports retention in learning, links to SRG/RPG planning and will inform commissioning from 2011/12. 


	An RPA plan is in place for the Partnership, and most partners are engaged, but there is still more to be done to ensure that activity is planned coherently, that implementation responsibilities are clear and that activity is taken promptly to prevent disengagement in all areas. 
	A limited RPA plan is in place for the partnership but there is little concerted, joint or coherent activity yet. Implementation is uneven with partners not working sufficiently in unison. 


	RPA strategy has not been developed and little joint action takes place to reduce NEET currently. Not all key agencies are fully involved in NEET reduction.  



Explain your assessment Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies:  1.3, 14-19 Partnerships and Planning, NEET/Participation Data, IAG Quality Standards

5 Does the Partnership have an effective strategy for the engagement of all young people in education and training in preparation for raising the participation age? 


           Monitoring, management of information and data  
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Partnership has effective joint arrangements in place to share and record information on all young people, to monitor progress, identify those at risk and notify partners when students drop out of learning. Data is complete, timely and integrated. Partners know what data is available, use it to assess the needs of young people and understand barriers for learners at risk of disengagement 14-16 and before. Data is used to inform support, planning, target-setting and the commissioning of services. 
	Data is of good quality but not always up-to-date and not used regularly to monitor performance. There is more to do to make sure that all partners are sharing information effectively to inform planning and commissioning of services. 


	The quality of data is adequate but is not used effectively to inform action plans and target activity. Data sharing arrangements need further development to make them fully effective.  
	Partnership and transition data is poor. It is rarely shared across all partners and is not used as the basis for activity. Partnerships have limited ability to identify and support those NEET, and to plan provision that meets the needs of all young people.


Explain your assessment Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies:  1.5, 4.5, CCIS data, activity survey, September Guarantee

5 Does the Partnership have an effective strategy for the engagement of all young people in education and training in preparation for raising the participation age?  


           Appropriate delivery and progression routes for all young people  
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Effective action has been taken to identify, from KS3 onwards, high quality learning pathways to ensure progression routes from entry/level 1 to level 3 and beyond. Appropriate support and a broad, flexible range of provision are in place for all 14-19 year olds particularly those at risk of disengagement. Flexible access and start dates are available across the area. A collaborative approach bringing in providers across travel-to-learn areas, for post-16 and the most vulnerable learners leads to success. 
	Good range and quality of provision in place for learners at risk of disengagement and good targeted support available. Some coherent pathway planning still required to provide full participation and to meet RPA requirements.
	Provider network offers a broad range of support and appropriate provision, but it is not yet fully responsive to address the needs of all young people.
	Little systematic action to identify and respond to disengagement. Limited provision and capacity to support learners. Action is patchy, ad hoc and not consistent. 




Explain your assessment Write an evaluative statement and include references to relevant evidence or data.

	     .


What are your key priorities for development?
	     


Links/interdependencies:  4.5, 14-19 Prospectus, IAG quality standards 

5 Does the Partnership have an effective strategy for the engagement of all young people in education and training in preparation for raising the participation age? 


           September and January Guarantee 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Effective joint systems are in place to implement the September Guarantee at 16 and 17. Partner liaison is good and the Guarantee is met in full. Information about intended destinations and offers made is shared between partners. Planning aims for an all-year guarantee. Low CCIS error rates, ‘not knowns’ are decreasing year on year.  Evidence from learners and the previous year demonstrates that provision is responsive, flexible and appropriate. 
	Data sharing arrangements are in place, but some partners are not sharing information effectively.  There is sufficient learning provision to meet the Guarantee, but further developments are needed to ensure that provision fully reflects young people’s needs and aspirations. The proportion of 16, 17 and 18 year olds whose current activity is not known is below average, as are error rates. Partners are confident of meeting the Guarantee.
	Joint systems are in place. The Guarantee is on track to be met for the majority of learners, although there may be a small number who do not have offers by end September. There is more to do to reduce the proportion of 16, 17 and 18 year olds whose current activity is not known, and to address error rates.
	Systems do not meet all learners’ needs. Delivery of the Guarantee is not planned effectively, and partners are not fully engaged in the process.  Provision does not meet all learners’ needs. The proportion of 16, 17 and 18 year olds whose activity is not known is above average.  Information exchange is inconsistent.  The Guarantee is unlikely to be met in full. 



Explain your assessment Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies:  September Guarantee guidance, NEET strategy, 14-19 Prospectus, RPA

5 Does the Partnership have an effective strategy for the engagement of all young people in education and training in preparation for raising the participation age? 


           Targeted and integrated support  for young people NEET or at risk of disengagement 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	There is activity in place that demonstrates integrated support and a wrap-around service for vulnerable young people involving education, health and social services. Planning and strategic thinking is advanced in  ensuring an overall integrated and targeted youth support programme that engages all LA services for vulnerable and marginalised learners - LAC, LLDD, young offenders, teenage parents. A strategy is in place to engage with NAS to address the JWT group. 
	Some activity is in place that demonstrates integrated services but it is not widespread. Support for any one marginalised group - LAC, LLDD, young offenders, teenage parents – is not sufficiently integrated. Little progress with NAS to address JWT. 

	Little activity is in place that demonstrates integrated services. Support for most marginalised groups - LAC, LLDD, young offenders, teenage parents – is not integrated. Little progress with NAS to address JWT. 

	Little activity that demonstrates integrated services. Support for  marginalised groups - LAC, LLDD, young offenders, teenage parents – is not integrated. No progress with NAS to address JWT. 



Explain your assessment Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies:  4.5, CYPP, Care Matters, NEET toolkit, RPA strategy

6 Are there sufficient facilities across the area to deliver a broad range of high-quality provision?  












6 Are there sufficient facilities across the area to deliver a broad range of high-quality provision?  


Further information
Facilities for Diploma delivery

Details of Diploma exemplar projects and general finance sources.

www.dcsf.gov.uk/14-19/index.cfm?go=site.home&sid=57&pid=500&lid=595&ctype=none&ptype=contents 
Capital Investment for Schools 2008–11
Details of DCSF investment in capital for schools 2008–11. 

www.teachernet.gov.uk/management/resourcesfinanceandbuilding/capitalinvestment/ 
Building Schools for the Future

Details of the BSF programme.

www.teachernet.gov.uk/management/resourcesfinanceandbuilding/bsf/ 
School building design, resources and finance
Advice on funding for school building, including sustainability and building design, 

www.teachernet.gov.uk/management/resourcesfinanceandbuilding/ 
Building Colleges for the Future

The LSC’s prospectus for college capital investment.
http://readingroom.lsc.gov.uk/Lsc/National/nat-buildingcollegesforfuture-mar08.pdf 
6 Are there sufficient facilities across the area to deliver a broad range of high-quality provision?  


           Audit of facilities 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The 14–19 Partnership has conducted an audit of all existing facilities across the partnership – including HE, third sector, community, employers, training providers – to inform strategic planning, and is using this to increase capacity and build towards the 14–19 Entitlement and RPA requirements.  

	An audit comprising school and college facilities has been conducted and informs some elements of planning – e.g. Diploma Gateway,  FLT.
	An audit has been conducted but is not yet being used to inform strategic planning.
	There is little or no Partnership knowledge/ understanding of what facilities exist. Reactive use of facilities resulting in ineffective use of resources. No audit has been undertaken.


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.3, Diploma Gateway, Diploma Entitlement guidance 
6 Are there sufficient facilities across the area to deliver a broad range of high-quality provision?  


           Specialist facilities 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Planning and investment have resulted in high-quality specialist and vocational facilities that meet industry standards and curriculum requirements and these are used across the Partnership. Such facilities take into account health and safety, arrangements for access for all learners, suitability for both sexes, transport, value for money and specialist status.



	There are some facilities in place, and there are practical plans to address any gaps, including committed funding from all partners.
	Some important facilities are not in place and there are no clear plans to address this.
	There are few specialist resources and significant gaps in facilities or a lack of understanding of the facilities required.


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 4.3, 4.5, Diploma Gateway
6 Are there sufficient facilities across the area to deliver a broad range of high-quality provision?  


           Sharing facilities 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Existing facilities are shared between partners to ensure high-quality delivery of a broad curriculum offer, allowing access for all and value for money. All new spend and capital bids for facilities are designed to be shared collaboratively and fit with the agreed 14–19 strategy – this might include vocational skills centres and other shared resources.


	There is good sharing of facilities between partners to deliver a broad curriculum offer. 
	Facilities are shared, but not sufficiently to deliver the 14–19 Entitlement.
	Unco-ordinated and limited sharing of facilities across a narrow range of occupational areas. Facilities tend only to benefit single institutions.


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.4, 4.3, 7.4, 7.5, 14–19 Plan Guidance, LSC Funding Guidance

6 Are there sufficient facilities across the area to deliver a broad range of high-quality provision?  


           Capital funding plans  
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The 14–19 Partnership has an agreed understanding and plan for how funding can be acquired and used to develop the high-quality facilities required for the 14–19 Entitlement. Partners’ capital plans reflect the strategy and are shared.  
	There is an agreed Partnership capital plan which informs current provision. This does not yet fully address the 14–19 Entitlement in 2013.


	There is a Partnership capital plan but this is just a summary of partners’ plans and does not address the current or future needs of the whole area. 


	Capital plans are developed in isolation. Plans are not shared or communicated among partners, resulting in inefficient use of resources.


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.3, Diploma Gateway

6 Are there sufficient facilities across the area to deliver a broad range of high-quality provision?  


           Roles and responsibilities 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	Allocated roles and responsibilities for facilities planning and collaboration between key partners have led to the development of sufficient high-quality facilities across the Partnership to ensure there is access to the 14–19 Entitlement. 


	There is evidence of some collaboration between key partners in the development of high-quality facilities.  
	There is little evidence of collaboration but a beginning of an understanding of the linkages between those with responsibilities for facilities.
	There is no evidence of defined roles or linkages for provision of facilities.


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 3.5, Work-Related Learning Guide, Quality Standards for Young People’s IAG, Every Child Matters

7 Is the workforce across the area prepared to deliver a broad range of high-quality provision?












7 Is the workforce across the area prepared to deliver a broad range of high-quality provision?


Further information
Diploma support programme

Comprehensive programme of support for teachers/lecturers delivering Diplomas and functional skills.
www.diploma-support.org/ 
Continuing professional development for teachers

Comprehensive listing of CPD schemes for teachers.
www.teachernet.gov.uk/professionaldevelopment 
Initial Teacher Training 

LLUK website with details of ITT, teacher qualifications, etc. 

www.lluk.org/2986.htm 
TDA website with details of 14–19 ITT in schools

www.tda.gov.uk/partners/funding/allocations/ittdiplomas.aspx 
Functional skills support programme

National Strategies LA consultant: email: 

functionalskills@nationalstrategies.co.uk  

LSIS functional skills helpline for post-16: 0844 335 2938
www.excellencegateway.org.uk/page.aspx?o=functionalskills 
Foundation Learning Tier

Guidance on the implementation of the Foundation Learning Tier.

http://qfr.lsc.gov.uk/flt/ 
LSIS Excellence Gateway.
www.excellencegateway.org.uk/page.aspx?o=FLT 
7 Is the workforce across the area prepared to deliver a broad range of high-quality provision?  


           Vision and strategy 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The Partnership has a vision, strategy, a clear timeline and agreed plan to address the requirements, skills and qualifications of the workforce through CPD and/or recruitment from a range of relevant backgrounds, drawing in appropriate expertise from industry. This includes functional skills, FLT and the implications for RPA. The strategy has been agreed across the Partnership and responsibility for its implementation is shared as appropriate. 


	A high-level plan to address skills gaps, sector knowledge and experience has been agreed but more detail on the nature of the CPD or recruitment is still needed.  Responsibility for its implementation is still under consideration.
	Consideration of what is required for the workforce to deliver 14–19 reform is in place but the Partnership has no specific projections, plans or process for skills gaps. 


	There is little or no consideration of what is required for the workforce to deliver 14–19 reform, particularly in relation to industrial experience. There is poor understanding of how to bring in new recruits. The Partnership has no plan for co-ordinated recruitment to skills gaps. 




Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.3, 2.3, Diploma Gateway, 14–19 Partnerships and planning

7 Is the workforce across the area prepared to deliver a broad range of high-quality provision?  


            Workforce audit 
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The Partnership has conducted an analysis/audit of workforce skills and qualifications and mapped this against anticipated local demands of the 14–19 reform agenda. This has included leadership/management, teaching/learning and skills for support staff. The audit has included practical and applied learning, functional skills, collaborative leadership, sector knowledge and delivery to specific age groups. 


	There is an audit in progress or planned with a clear timeline for action/reporting.
	Some analysis has been undertaken for elements of the 14–19 Entitlement (e.g. Diploma planning) but no comprehensive audit has taken place. 
	No real analysis has been undertaken and there are currently no published plans to complete an audit. Partners do not know whether there are sufficient staff to deliver practical and applied learning.  


Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.3, 14–19 Partnerships and planning

7 Is the workforce across the area prepared to deliver a broad range of high-quality provision?  


           Workforce skills, recruitment and succession planning  
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	There is high awareness of 14–19 reform across the workforce. The workforce has the relevant skills and experience to deliver the 14–19 Entitlement. This includes applied and practical programmes, PLTS and functional skills. Detailed plans are in place to upskill the workforce in preparation for 2013, for teaching of functional skills and for RPA requirements. Planning for recruitment to fill any identified gaps is well-established and appropriate links are made to local ITT providers. 
	Awareness of 14–19 reform across the workforce is mixed. Some training of staff is needed but the skills and experience of the workforce provide a good range of applied and practical programmes. There is a plan for workforce upskilling to meet the future needs of 14–19 reform, functional skills and the 2013 Entitlement. The implications of RPA are understood by the workforce.

	Awareness of 14–19 reform across the workforce is patchy. The current skills and experience of the workforce are not well-matched to present and, in particular, the future needs of 14–19 reform, functional skills and the 2013 Entitlement. 
	There is little awareness of 14–19 reform across the workforce. 
There are serious gaps in skills and experience which has an impact on the quality of provision and level of participation.    




Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 4.5, Diploma Gateway, 14–19 Partnerships and planning

7 Is the workforce across the area prepared to deliver a broad range of high-quality provision?  


           Continuing professional development  
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	The Partnership has a collaborative approach to CPD to ensure there is greater consistency in the quality of learning and advice across different settings. The workforce is able to signpost young people to a pathway which suits their needs. There is a significant programme of professional development/work placements and mentoring with business and industry. The Partnership co-ordinates a comprehensive programme of CPD including raising awareness of the demands of the 14–19 Entitlement.
	All staff across the Partnership have an annual agreed programme of CPD. Plans for CPD for all staff are in place but activity to gain relevant industry experience is piecemeal and still needs developing. The partnership co-ordinates a more limited programme of collaborative 14–19 CPD.   

	CPD does not link sufficiently to 14–19 reform requirements including Apprenticeships, Diplomas, FLT and functional skills. The Partnership has a limited role in co-ordinating any collaborative 14–19 CPD.

	There are limited 14–19 CPD opportunities across the Partnership. The Partnership has no plans across the area for collaborative 14–19 CPD or for much CPD related to 14–19 reform. 



Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.4, Diploma Gateway

7 Is the workforce across the area prepared to deliver a broad range of high-quality provision?  


           Collaborative approaches to workforce development  
	Grade

	
green
 FORMCHECKBOX 

	
amber/green
 FORMCHECKBOX 

	
amber/red
 FORMCHECKBOX 

	
red
 FORMCHECKBOX 


	All partners have a clear understanding of their roles and responsibilities in collaborative working, including CPD, recruitment and succession planning and are contributing towards the delivery of high-quality workforce development to meet the needs of all young people. This includes Partnership  training events and sharing good practice and particular strengths. The workforce is appropriately prepared and flexibly deployed to achieve effective team teaching across institutions and sectors.
	The Partnership uses collaborative approaches to workforce development and there is some good collaboration in specific areas and/or sectors. 

	There is not yet a concerted Partnership approach to workforce development. Collaborative workforce development is infrequent and limited. The Partnership does not have an overview of good practice or who local ‘champions’ might be.
	There is little evidence of a consortium- or partnership-wide approach to training and no development beyond that undertaken by individual institutions. 




Explain your assessment: Write an evaluative statement and include references to relevant evidence or data.

	     


What are your key priorities for development?
	     


Links/interdependencies: 1.4, Diploma Gateway, 14–19 Partnerships and planning

Glossary 

Acronyms










APA 
Annual Performance Assessment

BIS
Department for Business, Innovation and Skills

BitC
Business in the Community

BSF
Building Schools for the Future

CAA
Comprehensive Area Assessment

CAP 
Common Application Process
CCIS
Client Caseload Information System
CEG
Careers Education and Guidance 

CPD
Continuous Professional Development

CYPP 
Children and Young People’s Plan

DCSF 
Department for Children, Schools and Families

FfE
Framework for Excellence

FLT
Foundation Learning Tier

HE 
Higher Education 

IAG 
Information, Advice and Guidance 
IDeA
Improvement and Development Agency for local government
ILP
Individual Learning Plan

ITT
Initial Teacher Training

IYSS
      Integrated Youth Support Services
JAR
      Joint Area Review

JWT
      Jobs without Training

KS3
Key Stage 3

KS4
Key Stage 4
L2
Level 2
LA
Local Authority

LAA 
Local Area Agreement

LLDD
Learners with Learning Difficulties and/or Disabilities
LLUK
Lifelong Learning UK 

LMI
Labour Market Information

LSC 
Learning and Skills Council 

LSIS
Learning and Skills Improvement Service

MI
Management Information

NAS
National Apprenticeship Service 

NEET
Not in Education, Employment or Training

Ofsted
Office for Standards in Education

PLTS
Personal, Learning and Thinking Skills

PSA
Public Service Agreement

QCA
Qualifications and Curriculum Authority

RDA
Regional Development Agency
RPA
Raising the Participation Age  

SEN
Special Educational Needs

SRG
Sub-Regional Grouping

Acronyms (cont)







SSCs
Sector Skills Councils 

TDA
Training and Development Agency (for schools)

VA
Value-added 

YA
Young Apprenticeships

YPLA
Young People’s Learning Agency 

14–19 Partnerships. A partnership of all lead local stakeholders charged with providing a strategic view for the provision, delivery and integration of education and training for 14–19 learners within their geographical area. 
14–19 prospectus. The online 14–19 prospectus covers the curriculum offer and details of wider activities and experiences in specific regional areas.

16–19 transfer. In June 2007 the Prime Minister announced that 16–19 funding would be transferred from the LSC to LAs. This is expected to come into effect in April 2010, following legislation.     

A-levels. Recent revisions include A* grades, less coursework and courses designed to stretch and challenge.

Academies.  Academies are all-ability, DCSF-funded schools established and managed by sponsors from a wide range of backgrounds. There are now 83 open and the target is 400.

Apprenticeships. Designed as high-level, high-quality qualifications aiming to increase the skills base of the economy and to deliver a key part of Lord Leitch’s recommendations. They are structured programmes of training which give young people the opportunity to learn on the job and build up knowledge and transferable skills.   

Apprenticeships, Skills, Children and Learning Bill. This is the first Apprenticeship legislation for nearly 200 years, giving all suitably qualified young people the legal right to on-the-job training, and is the legal basis for 16–19 transfer arrangements.

Apprenticeship vacancies online. A new web-based tool designed to link potential apprentices with employers and training providers.

Children and Young People’s Plan (CYPP). A single, overarching local plan for all services affecting children and young people.

Children’s Plan. A wide-ranging DCSF document on all aspects of policy affecting children and young people, published in December 2007.
Children’s Trusts. These bring together all services for children and young people in an area, underpinned by the Children Act 2004 duty to  co-operate and  focus on improving outcomes for all young people.
Common Application Process (CAP). An online process to make it easier for young people to apply for education and training. It is expected to be in place for year 11 learners in 2011.
Client Caseload Information System (CCIS). Provides MI for DCSF and for LAs on a range of measures integral to NEET data and the September Guarantee.

Delivering 14–19 Reform: Next Steps. The 2007 ‘14–19 Implementation Plan’, presenting a clear picture of the 14–19 reform programme in the context of progress to date and the wider objectives as set out in the Children’s Plan.
Diplomas. Composite qualifications which combine theoretical with practical learning, Diplomas can be studied at three levels: foundation, higher and advanced. They are delivered by consortia of schools, colleges and work-based learning providers and are part of the entitlement for 2013.
Education and Skills Act 2008. Legislation that raises the participation age to 18 and implements key aspects of Leitch Review of Skills.
Education Maintenance Allowance (EMA). A weekly allowance to assist young people from disadvantaged backgrounds to stay in education post-16.
Every Child Matters. A Green Paper published in 2003 as a response to the Victoria Climbié inquiry. With the Children Act 2004 it defines five outcomes for children and young people: be healthy, stay safe, enjoy and achieve, make a positive contribution and achieve economic well-being.
Foundation degrees. These integrate academic and work-based learning and normally consist of two-year courses at Level 4.

Foundation Learning Tier (FLT). A more focused and strategic approach to Entry Level and Level 1 provision, comprising vocational elements, functional skills and personal and social development, as well as IAG. Entry to Employment and KS4 Engagement programmes will be integrated into the FLT from 2010.

Framework for Excellence (FfE). A set of performance indicators which define how post-16 providers should perform and what they need to do to reach excellence. It is being piloted in school sixth forms in 2009.

Functional skills. Practical skills that will equip learners to use and apply English, maths and ICT so they can get the most out of work, education and everyday life.
Funding. 16–19 funding is set to switch to LAs in April 2010. 14–19 infrastructure funding through LA Area Grant, Diploma funding and some LSC funding (until 2010).

GCSEs. Changes to GCSE specification include reducing or removing coursework and introducing two-tier maths and new science GCSE. 
Information, advice and guidance (IAG). Role of 14–19 partnerships to ensure all learners have access to all opportunities and impartial IAG. Connexions and guidance services transferred to LAs from 1 April 2008. Quality of IAG often found lacking in Ofsted surveys and through Diploma Gateway.

Key Stage 1–4.  Sets out the stages and core subjects children will be taught during their time at school. Children aged 5 to 16 in 'maintained' or state schools must be taught the National Curriculum.

Languages. The 2007 Dearing review attempted to increase the take-up of languages post-14 by embedding language learning in primary schools, making the secondary curriculum more engaging and through a wider use of the language ladder to recognise achievement. A new languages Diploma will be available in 2011.

Learning and Skills Information Service (LSIS). This is a new sector‑owned body designed to develop excellent and sustainable further education provision across the sector.
Leitch. In 2004 Lord Leitch was commissioned to undertake an independent review of the UK's long-term skills needs. The review considered the skills base that the UK should aim to achieve by 2020, in order to maximise growth, productivity and social justice. 
Level 3 Review. This was a 2008 DCSF/LSC priority review of Level 3 attainment by the age of 19 to assess what needed to be done to ensure as many young people as possible are equipped to take part in HE and the future skills economy.

Local Area Agreement (LAA). This is a three-year agreement between a local area and central government. It describes how local priorities can be met by delivering local solutions to national priorities set by central government.
Narrowing the gap. A focus on improving outcomes for disadvantaged learners measured through proxy of free school meals (FSM) pre-16. Only 23.5 per cent of FSM learners achieve five GCSEs at A*–C including English and maths, less than half the achievement of their more affluent peers. 

National Apprentice Service (NAS). In April 2009 the National Apprenticeship Service assumed end-to-end responsibility for the delivery of Apprenticeships. It will (subject to legislation) have ultimate accountability for the national delivery of targets and co-ordination of the funding for Apprenticeship places.
National Indicator Set (NIS). NIS is the only means of measuring national priorities that have been agreed by government. There are 198 indicators that will strengthen the incentives for closer partnership working.
National Skills Academies. This is a network of employer-led, world-class centres of excellence delivering the skills required by each sector of the economy.

Not in education, employment or training (NEET). This figure has remained at around 10 per cent since the 1980s. Certain groups are most at risk: teenage mothers, LLDD, young offenders and care leavers. A NEET strategy is in place, incorporating the September Guarantee, client tracking and personalised and targeted IAG. 
Ofqual. The new regulator of qualifications, examinations and tests in England.
Ofsted (Office for Standards in Education). Inspection reports provide a wide focus for sector improvement. A second thematic survey of 14–19 provision is currently in progress.

Personalisation. Definition yet to be widely agreed but involves taking a more structured and responsive approach to young people’s learning, so that all are able to progress, achieve and participate.

Practical and applied learning. This is the practical application of learning through work-related learning, e.g. Apprenticeships and KS4 engagement, and is a key part of Diploma teaching.
Progress Checks. 14–19 Partnerships are accountable to and need to show their progress in implementing the 14–19 reforms to DCSF annually through the Government Offices. 
Public Service Agreements (PSA). These set out the key priority outcomes that the Government wants to achieve in the next spending period (2008–11) in return for the public investment being made.
Qualifications and Credit Framework (QCF). Aims to accredit learning achieved in small steps as part of the UK vocational qualification reform programme.
Qualifications and Curriculum Development Authority (QCDA). This will develop (subject to legislation) from QCA into the agency for developing curriculum, assessment and qualifications. Ofqual will act as the independent guardian of standards across the qualifications, testing and examination system in England.

Raising the participation age (RPA). Young people to remain in learning until age 17 by 2013 and 18 by 2015.
Science, technology, engineering and maths (STEM). Targets and activity to raise the number of young people achieving qualifications in maths, physics, chemistry and biological sciences.
September Guarantee. A promise that every young person will receive an offer of a suitable place in learning before the end of September after they complete year 11. In 2008, this was extended to age 17.

Sixth form challenge and support. This is a programme of activity developed as a result of a minister’s letter in December 2006 asking the LSC and LAs to focus on the quality of provision and student outcomes in school sixth forms. 
Skills Funding Agency. Established (subject to legislation) to ensure that public money ‘is routed swiftly, efficiently and securely to further education colleges and providers’.
Third Sector. A term that encompasses voluntary and community organisations, charities, social enterprises, co-operatives and mutuals, both large and small.
UK Commission for Employment and Skills (UKCES). An advisory commission focusing on steering, monitoring and reporting progression towards world-class skills status. 
Workforce Development. A programme of professional support for those involved in developing learning and delivering teaching, it focuses on the need for teachers and lecturers to have the skills, knowledge and attributes that will enable them to provide stimulating, challenging and motivating learning opportunities for the new curriculum.
Young Apprenticeships.  Successful route at KS4 for 14–16-year-olds to study for vocational qualifications alongside the national curriculum. Involves 50 days’ work experience and work in college, with training providers and in the workplace.  

Young People’s Learning Agency (YPLA). National budgetary agency which (subject to legislation) will manage the national funding formula, support regional planning and work with LAs to help ensure commissioning plans fit within budget.
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Introduction							





The 14–19 Education and Skills White Paper and the Youth Matters Green Paper (both 2005) began the process of transforming services for young people. The recent Department for Children, Schools and Families (DCSF) Delivering 14–19 Reform: Next Steps (2008) sets out a delivery plan and programme of reform with three clear goals:


To ensure that all young people participate until at least their 18th birthday in education and training that stretches and challenges them to achieve their potential, and enables them to go on to further or higher education (HE) or skilled employment.


To give young people the knowledge and skills that they and the economy need to prosper in the 21st century.


To close the achievement gap so that all have an equal opportunity to succeed, irrespective of gender, race, disability or background.





There remains a critical role for 14–19 Partnerships to help bring about these ambitions. Next Steps helpfully places the concept of a 14–19 Entitlement as the starting point for 14–19 reform. To deliver this entitlement, there are four clear priorities: 











A high-quality and valued learning route for every young person that enables them to participate, achieve and progress. 


The right support that integrates all services for young people so that they can make the most of their opportunities and choices. 


Stronger local partnerships and consortia arrangements.


Establishing the right delivery arrangements at local, regional and national levels.





Our starting point for this toolkit is that it is the commitment to 14–19 Partnerships that will make this 14–19 Entitlement happen. We need to encourage stakeholders and providers to deepen their collaboration to provide an area-wide strategy and planning to improve outcomes for all young people. 





The toolkit aims to build further support and sharing of effective practice. It will demonstrate that collaborative action at a 14–19 Partnership level with all partners working together and taking collective responsibility is indeed the only way to deliver this programme of 14–19 reform for all learners.  








How to use the toolkit 					





This toolkit aims to describe what a good 14–19 Partnership looks like, to point you in the direction of useful resources and to demonstrate how collaborative activity across a range of key themes – information, advice and guidance (IAG), employer engagement, workforce development – will bring benefits for all learners.





The toolkit is designed to inform all strategic leads, 14–19 managers and co-ordinators in local authorities (LAs), the Learning and Skills Council (LSC) and Connexions/IAG services who are involved in the design, planning and implementation of 14–19 strategies.





Partnerships should use existing evidence as the starting point for making judgements and the basis for future activity. Such evidence might include management information (MI), surveys, self-assessments for inspection, Diploma Gateway submissions and feedback, Ofsted inspection reports and thematic surveys. It is particularly important to ensure progress against targets, on Local Area Agreements (LAAs) and Progress Check quantitative indicators, is reflected in the self-assessment of qualitative performance 





The sections are framed around Progress Check indicators but the toolkit is intended to be multi-purpose and will assist Partnerships with Comprehensive Area Assessments (CAAs), Diploma Gateway applications, Government Office discussions and 16–19 transfer requirements.   

















		








It is a lengthy document but is not intended to be completed at one sitting and serves as a basis for self-assessment, and therefore self-improvement, for 14–19 Partnerships. It can also be used by consortia or clusters within a partnership to assess their contribution to the strategic 14–19 Partnership.   





It is above all a tool for 14–19 Partnerships to use for their own purpose, to assess their readiness to deliver the 14–19 reforms, to improve the quality of local planning and provision and to help plan a way forward in true partnership. 





)








For now, reducing the proportion of 16-18 year olds not in education, employment or training is a key target and activity both for 14-19 partnerships and the DCSF.





The target is to reduce the proportion of 16-18 year olds NEET by 2 percentage points by 2010.  The majority of young people enter some form of post-16 learning, and very few (about 1%) are ‘long-term NEET’. The challenge is to marry flexible provision to effective tracking and support for young people to maximise effective transition, retention in learning and progression. 





All local areas are required to put in place the September Guarantee – an offer, by the end of September, of a suitable place in learning for all young people. Successful delivery of the Guarantee is about galvanizing the whole system – schools, colleges, training providers, Connexions and the LSC - to work together to prepare, support and enable young people to make the transition. 





Partnerships should be particularly aware here of data that confirms that young people with learning difficulties and/or disabilities are twice as likely to be NEET as their peers, that one fifth of females NEET at age 18 are teenage mothers and that 16 year old boys are twice as likely to be NEET as 16 year old girls. 








Young people will be able to study qualifications that do not fall under these four routes where there is a clear rationale to maintain them in learners’ interests and some young people will study informal unaccredited provision to re-engage them.





Throughout the curriculum and qualifications routes there will be 





Functional skills in English, maths and ICT and personal, learning and thinking skills





There will be the right support including:





Excellent IAG and support to make the right choices at 14 and 16


A 14–19 prospectus in every area setting out the courses and support available


A Common Application Process (CAP) linked to the 14–19 prospectus that makes it easier to apply for education and training


The September Guarantee to ensure all 16- and 17-year-olds have an offer of a suitable place in learning and targeted supported to those who need it most.





Next Steps, p.7





An entitlement to the right learning opportunities and support for all young people aged 14–19					


All young people will study as part of the new secondary curriculum:





KS4 core curriculum: English, maths, science


KS4 foundation subjects: ICT, PE, citizenship


Work-related learning and enterprise


Religious education


Sex, drug, alcohol and tobacco education and careers education


A course in at least one of the arts; design and technology; the humanities; modern foreign languages and all four if they wish to





Learning for young people will lead to qualifications from one of four routes:





Apprenticeships – with an entitlement to a place by 2013 for all 16–18-year-olds suitably qualified


Diplomas – with an entitlement by 2013 for all 14–16-year-olds to the first 14 Diplomas and for 16–18-year-olds to all 17 Diplomas


Foundation Learning Tier – with an entitlement by 2010 to study one of the progression pathways


General Qualifications, e.g. GCSEs and A-levels








The LAs’ additional responsibilities raise the bar for   14–19 Partnerships and their planning. The 14–19 strategy and planning will need to inform the commissioning of all 14–19 services and will need to be based on a robust analysis of the area's context and the needs of its young people.





There is a clear impetus to strengthen strategic working as a result of the need to deliver a comprehensive 


14–19 Entitlement. Partnership working remains critical to delivery of these responsibilities and 14–19 Partnerships need to be active in ensuring there is a coherent, locally-owned strategy that meets local needs and has the buy-in of all key partners.





In a mature partnership there should be informal support and challenge between the partners themselves, focused on securing the best outcomes for the young people in the area and moving from an ‘institution’s young people’ to ‘the area's young people’.





‘Local authorities will not be able to deliver their responsibilities on their own. These require area-wide strategies, owned and driven by all stakeholders and delivery partners … 





‘Together the members of the 14–19 Partnership can deliver a wider range of opportunities and high quality options than they could alone and areas need to be exploiting this “partnership dividend”.’


			14–19 Partnerships and planning, p.7
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The 14–19 Partnership works within the Children's Trust. It is the strategic body that agrees the vision for delivering the 14–19 Entitlement and strategies for the full range of 14–19 priorities. 





The LA is the strategic lead for delivery of the 14–19 reform agenda, which involves a wide range of responsibilities including:





Connexions services;


the transfer of 16–19 funding;


the statutory duty to secure the Diploma entitlement;


the duty to promote effective participation of all young people in an area as a result of raising the participation age (RPA) requirements.





Areas will have different and locally-determined arrangements based on historical, geographical and cultural factors. These will be at both local authority and sub-local authority level and will involve working with sub-regional groupings (SRGs) to reflect travel-to-learn areas, specialist provision and the developing 14–19 landscape. 14–19 Partnerships are often supported by sub-area level operational groups and consortia.


		





Essential checklist





Strong and inclusive core partnership


Employers and HE engaged


Strong leadership and co-ordination


Strategic 14–19 plan that integrates with the Children and Young People’s Plan (CYPP), LAA and provider plans





Shared and agreed vision


Planning includes SRGs and travel-to-learn areas, specialist provision





Strategy incorporates vision for 2013


Strategy includes Public Service Agreement (PSA) targets





Strategy informs commissioning and use of funding and resources





High-quality collaborative delivery


Record of successful joint working


Clear protocols between partners agreed


Policies include quality assurance mechanisms	
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Introduction							





A key component of the 14–19 Entitlement is the right support ‘that integrates all services for young people so that they can make the most of their opportunities and choices’ (Next Steps, p.21). High-quality and impartial information, advice and guidance (IAG) for young people is critical in relation to both the current system and future developments. 


 


Responsibility for commissioning IAG and the funding that goes with it has been devolved from the Connexions service to LAs, working through children’s trusts, schools and colleges. The challenge is for 14–19 Partnerships to work in collaboration to plan and implement arrangements in a way that supports delivery of all current options and the future 14–19 Entitlement.





The Quality Standards for IAG now apply to all organisations funded to deliver IAG services for young people. The Quality Standards represent a benchmark for the level of service required and are for internal use with providers as well as for stakeholders and the 14–19 Partnership to assess progress. 





























		








14–19 prospectuses are an integral part of the IAG offer and are important in providing impartial IAG to young people. There are 87 14–19 prospectuses covering 152 local authority areas, available via a �HYPERLINK "http://www.dcsf.gov.uk/14-19/index.cfm?sid=41&pid=331&ctype=None&ptype=Contents"�national portal� on DirectGov. Local 14–19 prospectuses should be young people’s first choice for information on all 14–19 learning opportunities and set out what is available locally to support young people to choose courses and providers.  The information about local learning opportunities will also assist guidance professionals and others to provide effective advice and guidance. 





The Common Application Process (CAP), being introduced in all areas by 2011 for the year 11 cohort, will not only enable young people to apply for opportunities online but will also enable local areas to track delivery of the September Guarantee. It will also allow IAG practitioners to target their support to young people who need it and at the right time.





The 14–19 prospectus and the CAP linked to the Apprenticeship Vacancies Online system are critical in bringing the benefits of 14–19 reform to young people. Such online resources must be learner-centred and user-friendly and will ensure all young people have access to clear and impartial information about local education and training opportunities. 




















Essential checklist  (IAG Quality Standards)





Information about IAG services and access





IAG on personal well-being and financial capability





Information on learning and career options including labour market information





IAG on learning and careers options





Equality of opportunity/challenging stereotypes





Young people are involved at all stages





Parents/carers are informed





IAG providers understand their roles and responsibilities





Programmes are provided collaboratively





Staff involved are trained and qualified





Systematic monitoring, review and evaluation





Effective commissioning





14–19 prospectus improvement tool in use


 





2.1





2.2





2.3





2.4





2.5











Yet work experience is often the only link employers have with schools and young people have with industry. The 14–19 reforms mean that partnerships must redraw the boundaries and re-examine what is required of work-related learning and employer engagement, both in terms of what will be needed from employers and how best to engage them.





A wider range of work-related learning opportunities, work experience placements and employer links will be required for Apprenticeships, Diplomas, KS4 engagement and Foundation Learning Tier (FLT) opportunities. Partnerships will need to ensure all 14–19-year-old learners have opportunities to benefit and that schools, colleges and other providers become increasingly responsive to employer needs and ensure employers derive full benefit from their engagement.





At a local level, employer engagement is achieved through a complex infrastructure that has evolved and


grown over time and delivered through a variety of funding streams. It will be the role of the 14–19 Partnership to harness the potential for employer engagement through planning, funding and delivery.  
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‘Work-related learning is an increasingly important part of the curriculum and a key part of our 14–19 reforms. There is good evidence that it helps deliver better results for young people. It enriches their experience, and helps them to develop and relate what they learn to their future working lives. It offers employers an opportunity both to contribute directly to young people’s education and training, and to develop the attitudes and capabilities of the future workforce. It enables teachers and tutors to support young people and to widen their own continuing professional development. Done well, everybody wins.’


Work-related Learning Review, 2007





14–19-year-olds participate in a wide range of work-related learning activities, including enterprise projects, case studies, simulations, taster workshops, mentoring, mock interviews, days in industry and visits linked to the curriculum. 14–16-year-olds participate in around 550,000 work experience placements with employers every year. Both young people and employers say they enjoy the experience.		





Essential checklist





Employer membership of 14–19 Partnership





Employer engagement strategic plan linked to 14–19 and the CYPP





Appropriate commissioning process in place 





Funding identified, arrangements reviewed 





Local and regional skills priorities assessed


 


Work in progress with NAS to increase Apprenticeship places





Employer engagement contributes to the 14–19 Entitlement





Employer involvement in delivery





Roles and responsibilities are clear, including 	brokerage





Health and safety responsibilities are clear


 


Mechanisms in place to monitor and evaluate the contribution of employer engagement





Work tasters are available
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‘Every young person should have the opportunity to engage in learning that will enable them to participate, achieve and progress to higher education or skilled employment.’	


DCSF, Delivering 14–19 Reform: Next Steps





The configuration of providers needs to be able to offer the full range of qualifications comprising the 14–19 Entitlement and meet the needs of learners as well as employers and the economy. Partnerships will need to be sure that the configuration of providers and the learning offer is suitable, efficient and successful and that learners are easily able to access a broad range of high-quality provision.





Publicly-funded qualifications should fall within one of the following routes:





Apprenticeships;


Diplomas;


Foundation Learning Tier;


General Qualifications.





Functional skills in English, maths and ICT and personal, learning and thinking skills (PLTS) should be delivered throughout the curriculum and qualification routes.	











How far schools, colleges and other providers collaborate to increase access and participation will be significant. Diploma consortia, school clusters and federations, common timetabling and school–college links are all evidence of arrangements that broaden curriculum choice. The development of sub-regional groupings in 2010 should support further collaboration and facilitate greater choice for learners.  





The need to make Apprenticeships a mainstream option and the target of 1 in 5 young people to have an Apprenticeship require a particular focus on work-based learning. Coherent routes into Apprenticeships are part of the local offer with appropriate guidance.





The 14–19 prospectus will allow for comprehensive mapping of the learning offer and help build towards the 2013 Entitlement. In doing so it is important to consider the provision for learners with learning difficulties and/or disabilities (LLDD) to ensure their needs, including additional support, are met. The particular needs of young offenders and looked-after children must also be considered. 





The aim is for the right provision to be available at every level, for every style of learning and everywhere in the country to support participation and increased attainment. Transport and access planning will need to support this choice.





Essential checklist





Strategy for delivery of 14–19 Entitlement





Audit informs provision


Review of quality of provision 


Curriculum audit completed  


Plan for roll-out of 17 Diploma lines 


Practical and applied learning opportunities for young people aged 14–16





16–18 Apprenticeship planning 


Progression routes mapped at local level 


Foundation Learning Tier





Functional skills and PLTS





14–19 prospectus is used as a planning tool





Evidence of cross-border working 





Regional skills priorities addressed





Collaboration rather than competition
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Ensuring there are sufficient high-quality facilities and provision in schools, colleges and training providers across the area for delivering Apprenticeships, Diplomas, FLT and general qualifications will be a major task for 14–19 Partnerships in light of the Raising of the Participation Age and the 14–19 Entitlement. 





There is a range of programmes which have supported the development of appropriate and specialist facilities, especially to provide high-quality vocational, practical and applied learning. These include schools with a vocational specialism, 14–16 skills centres, colleges and private providers with the Training Quality Standard and National Skills Academies. A number of successful Diploma consortia have been based on the facilities and expertise of such institutions.





Funding for additional resources can come from a number of sources. Over the period 2008–11, DCSF is allocating a total of £21.9 billion in capital investment to cover the entire schools estate, much of which is devolved to local authorities. This includes more than   £9 billion being invested via the Building Schools for the Future (BSF) programme. For those LAs not involved in BSF waves 1–6, there is an additional £8 million to be used on either 14–19 or special educational needs (SEN).  





		











The Department for Business, Innovation and Skills (BIS) is making £2.3 billion available over the same period, to modernise the further education estate and expand 16–19 provision. 





DCSF has also made available £1 million to each of the 20 most rural LAs in 2008–11. This is in recognition of the particular challenges they face in delivering the 


14–19 reforms. The funding will support the development of, for instance, e-learning, skills centres and mobile provision. The Department has also set aside £55 million to fund exemplar projects that create world-class facilities for each of the Diploma lines from which others can learn and replicate.





It will be helpful to make use of HE, employers’, community and third sector premises to ensure that experience of the world of work is as authentic as possible. 





It is important to ensure that availability of specialist resources is inclusive and accessible and in line with existing disability legislation. 





The aim of 14–19 Partnerships must be a quality learning environment which is inclusive, supportive of 


all learners and leads to high levels of achievement.  











Essential checklist


	


Integrated capital strategy and planning across all partners





Alignment with 14–19 Plan and Diploma Gateway applications





Assign roles and responsibilities within strategic plan for capital and facilities planning





Audit of facilities





Audit informs future planning including anticipated future demands





Health and safety issues addressed





Value for money issues considered 





Accessibility is key to development





Ready sharing of facilities





Capital/facilities including BSF drive regeneration, employment and skills





Employers/third sector premises in use





Quality learning environments for all
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This will require new, challenging and collaborative ways of leading, managing and delivering the curriculum. In particular, partnership, consortium and institution leaders will need to address the task of managing the changes to the curriculum and the challenge of developing, training and motivating the workforce, including support staff, to make the 14–19 Entitlement happen. 





There has already been a significant programme of training, upskilling and professional development for new and existing staff who wish to deliver Diplomas.  This has included area-wide training events. 





Clearly, there is a role for 14–19 Partnerships, as we move towards a 14–19 Entitlement, to ensure there is coherent implementation of workforce development that goes beyond Diploma delivery and extends across all staff covering the wider aspects of the reforms such as functional skills, general qualifications, FLT and RPA.  The Partnership will need to put a strategy/plan in place to ensure that the workforce has the skills, sector knowledge and experience needed to make a success of the 14–19 Entitlement. 





Proposals to address gaps should also include an audit of staff skills and an understanding of how new recruits will be brought into the workforce from a range of relevant backgrounds, including industry and/or other sectors.
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More people are working in schools and colleges than ever before, including almost half a million support staff. To provide the best possible outcomes for children, institutions must create conditions that enable all staff to realise their potential: a culture where all staff are valued and enjoy high morale and job satisfaction.





Partnerships are ideally positioned to put in place an area-wide strategy for the 14–19 workforce within the local authority and Children’s Trust wider workforce strategy. This will ensure the collaboration of partners to deliver attainment and participation through the right number of teachers, lecturers, school and college leaders, youth workers, Connexions advisers, support staff and other specialist professionals being in the right place and with the right skills and ongoing development.





Preparing the workforce for changes to the 14–19 curriculum, which includes the significant increase in Apprenticeships, innovative teaching of Diplomas, the introduction of functional skills and the FLT will require a major programme of professional development. This means ensuring that leaders and managers have the guidance and support to drive forward the changes to the way education is provided both within institutions and collaboratively across an area. 








		





Essential checklist





Sound understanding of the flow of professionals in and out of the local area





Links with local Initial Teacher Training (ITT) providers





A focus on increasing sector knowledge and occupational currency of key practitioners





Links with employers and industry including professional development placements





Transition from Diploma-specific training to embedding in mainstream continuing professional development (CPD)





Workforce is able to signpost young people to the right services if they need help





Partnership-wide skills audit





Partnership-wide training events including the sharing of good practice





A workforce working collaboratively across institutions at all levels





Links with local ITT providers for schools and further education





Equality and diversity a primary focus 
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Introduction							





In 2013 all young people in England will be required to continue in education or training to 17. From 2015 they will continue in education or training to 18. 


 


This change does not of course necessarily mean staying in school. Young people will be able to choose:


full-time education, such as in school or in college 


work-based learning, such as an apprenticeship 


part-time education or training, if they are employed, self-employed or volunteering for more than 20 hours a week. 





Only through stakeholders and providers working together to develop both provision and support and taking full collective responsibility for all young people will this requirement be met and most importantly the life chances of young people improved.





Preparations for RPA need to start now. Partnerships working through schools need to improve the experiences of young people in schools now – in Years 7 and 8 - who will be the first to be affected by RPA. Partnerships should consider what they know about young people who are in a job without training and how they may be attracted into one of the learning routes, such as an Apprenticeship. Outcomes for these young people are little better than for those who are NEET. 














Essential RPA checklist





Work to tackle causes of disengagement in earlier stages of education





Deliver 14-19 curriculum entitlement by 2013 


Deliver September Guarantee and make available quality flexible and part-time provision





Work with NAS to support more young people into an Apprenticeship and ensure young people in employment access accredited training





Guidance services meet the needs of all young people in an area





Young people who need intensive support have a participation adviser and Learning and Support Agreement  


Use 16-19 transfer to ensure knowledge and expertise of all providers/agencies inform commissioning 


14-19 Plan includes participation trajectories to 2013/15  


 Workforce has skills, knowledge and behaviours for RPA 





Tailored communications for RPA.
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